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PREFACE

High quality teaching is essential to improving student outcomes and

reducing gaps in student achievement. The Teacher Performance Appraisal System

provides teachers with meaningful appraisals that encourage professional learning

and growth. The process is designed to foster teacher development and identify

opportunities for additional support where required. By helping teachers achieve

their full potential, the performance appraisal process represents one element of
Ontario's vision of achieving high levels of student performance. It is a great
opportunity for us to take part in this study.

This Teachers Performance Appraisal Report is a valuable document

that has been prepared by Tinsukia District Coordinators with utmost sincerity and
honesty to the best of our knowledge and belief. The Teachers Performance

Assessment in Tinsukia district was completed according to the guidelines provided
by SCERT and NCERT. | am thankful to SCERT, Assam for giving us this
opportunity. | take this opportunity to thank District Coordinators Ms. Nayan Moni
Borah; Lecturer, DIET Tinsukia and Mr. Dipok Borgohain; DPO (TT&P) for their
active involvement in this project. | also sincerely thank each one of the team
members who contributed a lot in finalizing this project within the limited time
frame. :

| hope this will immensely contribute towards enhancing academic need of

teachers in Tinsukia District.

With regards

m.ﬁo.; ("':"

Mr. Nripen Saikia

Principal, DIET, Tinsukia
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Chapter-I|

1.INTRODUCTION:

1.1 OVERVIEW:

Self-assessment is a powerful technique for improving achievement. In thin  article we

outline a theory of teacher change thal links self-assessment by teachers 1o their
professional growth. Self-assessment helps teachers create critical reflective  practice
in their own actions. It strengthens teachers’. own responsibility over their work
and increases control and ownership of their own professional development. In
addition, self-assessment helps teachers 1o recognize their own strengths and
targets for development. Self-assessment is a process that makes one collect,
record, and analyze things that happened in the lesson or in work so one can
make improvements to one’s own action where necessary. One key strategy for
teacher’s continuous professional development is self-assessment  and  self-
reflection. Self-assessment and reflection mean critically evaluating one’s own
knowledge, performance, beliefs, or output, S0 that they can be improved or
refined. With a profession as complex as leaching, self-reflection offers teachers
an opportunity to think about what works and what doesn’t in their own work and
what is the reasoning behind their actions. Provision of a self-assessment tool

contributed to teacher growth by:

(1)Influencing the teacher's definition of excellence in teaching and increasing his

ability to recognize mastery experiences;

(2) Helping the teacher select improvement goals by providing him with clear
standards of teaching, opportunities to find gaps between desired and actual practices,
and a menu of options for action;

(3) Facilitating communication with the teacher's peer; and

(4) Increasing the influence of external change agents on teacher practice.

Page | 1
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SCERT Assam in collaboration with Samagra Shiksha Assam has taken an
initiative to conduct a pilot project of teachers performance assessment in
elementary level school teachers of Assam. Therefore, in September 2021, a 3
days orientation programme was organized and Tinsukia district coordinators
participated in that orientation program. In October 2021 as per SCERT guidelines
a total of 218 teachers were selected from Various schools, in Tinsukia district of
which 18 teachers could not participate for various reasons and hence 200
teachers were finally selected. Due to Covid-19 Pandemic, in 23/10/2021,an
online orientation program was conducted by DIET, Tinsukia along with respected
resource persons of DIET Tinsukia and DEEQ office. After the orientation
program, the questionnaire provided by SCERT were distributed among the
teachers with the help of CRCC'S and some teachers took the booklets by self.
The booklets were collected after assessing the legitimacy of the data by spot
verification by the research teams of TPA, Tinsukia district who formed small
teams to visit the respective schools. After data collection, collected data were
minutely analyzed as per guidelines and a project report was prepared afterwards.

1.2 NEED OF THE STUDY:

EXTERNAL INTERNAL

Teacher as

‘ an academic sludent/ _
Teacher as employee | researcher .| Teacher as individual

accupational ! theoretical practical

— e

B 1
Teacher as a member | |
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social
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| {Teacher as a member co-cperalive
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Judgemental
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political

i
|
1 | o |

— Teacher as a member of a unique classroom
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Fig.1: lllustrates the range of roles and responsibilities being expected of qualified

teachers.

Source: researchgate.net

Society consists of individuals living together, working together, following set
culture, values, beliefs for mutual benefits. Because here individuals live
it is very important for them to be educated so that they can
ource of human

of norms,

with one another,
the routes of harmony and peace.Education the main s

to sustained economic growth. Education contributes to
h, strengthening the institutions of civil
Realization of

follow
capital, which is essential
reducing poverty and birth rates, increasing healt
sociely and national capacity building; and improving governance.
educational work in schools is complex activity. The difficulties of achieving educational

work in schools stand in the fact that education is a category that refers to human -

s. Starting from the fact that each individual has its own peculiarities which

the educational approach is different for everyone and is
in the

individual

differ from one another then,
implemented differently. The teacher is the one who has the leading role
The teacher as an important factor in the

realization of educational work in school.
sions. From his professional

realization of educational work is analysed in several dimen
development in relation of individual change as professional and educational protagonist
also in the dimension of changing the schools as an organized educational institution.
This makes us know that our problems or attention focuses on: the teacher as

personality, teacher to student attitude, style and his way of working, strategies and
methodology that reflects teaching or teacher selects his educational work. Therefore

his professional and moral preparation level should be pleasurable so that he can

successfully accomplish its work. If we could look at the development of the school

and the teachers role in historical terms, we see that the function and the role of
the teacher has changed as society has changed, along with the running of the
niche in society-doctors heal, engineers

school. Each profession occupies a specific
as a

money. Teaching, however, stands out

of strength, and the guiding force in
further

design and bankers handle our

subsumptive entity. Teachers are the pillar
students' lives. Teachers pass on values 1o children, prepare them for
education, and are the main contributor to good education in a society. Teachers have

Page | 3
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the ability to shape leaders of the future in the best way for society to build positive
and inspired future generations and therefore design society, both on a local and
global scale. In reality, teachers have the most important job in the world. Those who
have an impact on the children of society have the power to change lives. Not just
for those children themselves, but for the lives of all. Teaching is a complex activity.
It is a process in which students are provided with a controlled environment for
interaction with the purpose to promote a definite learning in them. The environment
provided to students is constituted by the content, the teacher who organizes and
provides specific learning experiences, different ways and means of providing leaming
experiences and the school setting. All these components, called instructional
components, interact in an interdependent and coordinated manner, in order to bring
about the pre-specified desirable changes in the students. It is this interaction between
human and non-human components that makes the process of teaching-leaming a
highly complex activity.

Teacher self-assessment is the process of making judgments about the
appropriateness or effectiveness of one's’ own knowledge, performance, Dbeliefs,
products, or effects, so that they can be improved or refined. Self assessment is a
common formative evaluation process all teachers carry out to form their own personal,
professional knowledge and to assess their instructional effectiveness on a day-to-day
basis (Schon 13987; Kremer-Hayon 1993). Teacher self-assessment is defined as
“the process of self examination for the purpose of instructional self-improvement”.
The basic assumption in teacher self-assessment is that the teacher can function in
an autonomous fashion in self-improvement activities. The teacher's ability to function
in a self-directed manner is contingent upon acquiring a series of self-help skills or
strategies. The purposes of teacher self-assessment are to enable the teacher to-

e Become aware of personal classroom teaching effectiveness.
e Leamn how to control classroom instructional behaviours.
e Become self-directed in instructional improvement activities.

Self-assessment by teachers is fundamental to reflective practice that contributes
to the professional growth of teachers. Appraisal system has various
advantages pertaining to teachers if done in a constructive way it
can bring a magical improvement in teacher's performance and can fuel
their motivation to bring innovation in their teaching leaming and self-

Page | 4
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development. IN 2013, NCERT developed guidelines and tool for assessing the
teacher's performance at the elementary level called PINDICS which helps in
self assessment of teachers. The Cluster Resource Centre /Block Resource
Centre or other supervisory staff can also use PINDICS for assessing the
performance of teachers, supporting them through  appropriate  teacher
development programmes, and making the teachers accountable to their
responsibilities. In continuation with PINDICS, NCERT has made an effort 10
develop guidelines along with a tool for assessing the teacher’'s performance up
to senior secondary level and NCERT is happy to present this document titled
‘“Teacher's Self Assessment Rubrics’ (TSAR) to teachers and other
stakeholders to use it for self assessment and further professional development
activities. TSAR has been developed through a series of in- house meetings
and sharing workshops with teachers, teacher educators, and other experts.
Teachers Self Assessment Rubrics (TSAR) are designed with Ilots of
deliberation among the faculties of NCERT, SCERT and Teacher Education
Institutions all over the nation. Therefore its need and demand may be set to
the highest in the line of assessment of teaching professionals at any level.

SCERT Assam has taken initiative to conduct a study in all 23 districts of
Assam as a pilot project for teachers self assessment of upper primary level
teachers. In order to execute the same orientation programmes were held for
two different days at conference hall of SCERT, Assam. This has shown us a
road map on how to proceed ahead with the project. In the line of inputs got
from the orientation programme we have taken our district to cover this
assessment as a pilot project. In order to execute this pilot project in our

district and 200teachers are chosen in our district.

1.3 OBJECTIVES:

(1) To examine the effect of performance related feedback on implementation

of the teachers’ appraisal results.
(2) To establish the effect of teacher's attitude on appraisal scheme

implementation.
(3) To examine the problems met in performance evaluation.
(4) To examine the role of appraisal in encouraging staff for a better

performance.

Page | 5
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1.4 SCOPE OF THE STUDY:

Basically the study was carried out amongst selected Schools in Tinsukia District
of Assam. Performance appraisal is the assessment of the performance of an
individual in relation to the objectives, activities, outputs, and targets of a job over a
given period of time. This study is taken as a pilot project to assess performance of
elementary level teachers of Tinsukia District hence it is mainly concentrating in this
area only. The teachers included are English, Assamese, Social Science, Mathematics
and Science. From all those subject range 200 teachers are selected and their
performance level is analyzed on the basis of their response against the rubrics.

The analysis will be done in the following points-

a. Area Wise (Rural area, Urban area, Tea garden area)
b. Subject Wise (school Wise)
c. Total (Whole District)

After analysis of all the data it will be compiled in report form. This will at
large enable us to assess the academic performance level of the teachers of

Tinsukia district in various domain.

Page | 6
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N ) CHAPTER-II

2. ABOUT THE DISTRICT:

| S LOCATION: - Tinsukia district is located at the North East part of Assam and
':3“ bounded by in east south by Arunachal Pradesh. In the south west by Dibrugarh
District and In North by Dhemaji District which is separated by the mighty river
Brahmaputra.

AREA: - 3790 km. of geographical area covers Tinsukia District.

(™ POPULATION: - The total population of the district is 1,327,929 (Male 680,231;
Female-647,698)

- LETERACY RATE: - 69.66% (798,322- Male- 453,449 Female-
' ’ 344,873)
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Map: 1.1: Map of Assam showing Tinsukia District

Source: researchgate.net

2.1: HISTORY OF TINSUKIA DISTRICT:

Tinsukia district has a history that has instances of the entire north east hitched on
to it. Tinsukia was declared as the 23rd district of Assam on 1" October 1989 when
it was split from Dibrugarh with three sub divisions Tinsukia, Margherita (M), and
Sadiya.The ancient name of Tinsukia was Bangmara which was originally known as
ChangmaiPathar. It was a part of Somarpith division of upper Assam or old Kamrupa
kingdom as mentioned in Kalikapuran and Joginitrant. The Somarpith Division of
Kamrupa was the abode of Chutia, Barahi, Ahom, Kachari, Matak, Moran etc. and
this division was ruled by different kings of different races probably from 12h century.

Page | 8
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In 13th century the Tai prince Chukapha after crossing Patkai Mountain had first met

Moran Barahi in this division.

The Bangmara city was built by King SarbanandaSingha with the help of his Minister
GopinathBarbaruahaliesGodha.Bangmara city was built in the middle of the Tinsukia
city. According to the map prepared by Captain Hemilton Vetch in 1841, a large
portion of present Dibrugarh and Tinsukia district had been identified as "Bengmara
Country of Moamareeya Tribe" with its capital at Bengmara (present Tinsukia). In the
history of Assam, this Bengmara Country was later- popularly known as Muttack
Country of Soumar, early name of a region in the North East corner of Assam. The
First King of Muttack Kingdom was SwargadeoSarbanandaSingha. SarbananadaSingha
established his capital at Rangagarah situated in the bank of river Guijan. In 1791
A.D. he transferred his capital to Bengmara. Several tanks were dug in the days of
SarbanandaSingha viz., Chauldhuwa Pukhuri, Kadamoni pukhuri, Da Dharua Pukhuri,
Mahdhuwa Pukhuri, Bator pukhuri, Logoni Pukhuri, Na-Pukhuri, Devi Pukhuri, Kumbh
iPukhuri, Rupahi Pukhuri etc. Apart from these ponds there are many ancient roads
constructed in  different parts of the Muttack territory. Godha-Borbaruah road,
Rangagarah road, Rajgor road and Hatiali road were main roads within the territory.
During the World War-1l Japan occupied Burma in early part of 1942. The British
troops retreated to Assam. The Japanese cut-off road communication to China and
isolated it. The Japanese were moving towards the North. With a view to recover
Burma by the British and the defense of China and maintaining the supply line to
Chinese Nationalist Forces, a joint Command, namely, South East Asiatic Command
with British, America and China was hurriedly formed in Assam under the Supreme
Command of Admiral Lord Luis Mountbatten with his headquarters at Singapore and
General Joseph W. Stilwell as Deputy Supreme Commander. General Stilwell was
American President Roosevell's special representative. His advance headquarters was at
Taipha on the Chindwin in Hukawang valley of Myanmar beyond the Patkai. The rear
headquarters was at Shillong. He was entrusted with additional responsibilities of the
American commitment of supplies to the Chinese Nationalist Forces of General
IssimoShiangKaishek which prompted the General to plan the road. Further, General
Stilwell was commanding General of China, Burma, India and Chief of the Chinese
Expeditionary Forces in India with responsibility to maintain direct liaison between the
Chinese and the United States Forces. In order to maintain the supply line to China
from Ledo Rail head in Assam, the road was planned in February, 1942 initially from
Mogaung on the Myitkyina Railway on the Irrawadi river in the Kachin State of

Page | 9
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Myanmar (Burma). The Na-Pukhuri or the clustor ol nino ponds is situaled ab 1he

South-Eastern comer of Tinsukia Town. Historical ovidoncens of Tinsukia Distict soggos!
that as per the direction of King SarbanandaSingha, Godhatinmah dug a tiangala
shaped pond in Bangmara city, which is known as "Tinikunia Pukhurd™, o 18250 the
British first discovered lea plants in Sadiya and tho first toa plantation was starled in
Chabua near Tinsukia. (The name Chabua comos  from  “Chahe Buwa® /1on
plantation).In 1882, the Dibru-Sadiya Railway was oponod 1o traffic by the  Assam
Railway & Trading Company, centered on Tinsukia, and a luming point 0 the
economic development of north-east India. In the yoar 1884, Dibru-Sadiya ral hine
was constructed and a station was setup near the “Tinikunia Pukhan”  which  was

named as Tinsukia. Since then the city is popularly known as Tinsukia,

2.2GEOGRAPHY OF TINSUKIA DISTRICT:

\ Page | 10
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Map: 1.2: Map of Tinsukia District

Source: censusindia.gov.in

Tinsukia district of Assam is located in the easternmost part of the State lies
between 27"14 03" and 27°48 05" North Latitudes and 95°13 30" and 96°00 00"
East Longitudes. The district is bounded on the north by Dhemaji district and
Arunachal Pradesh, east and south by Arunachal Pradesh and west by Dibrugarh
district. The district covers a total area of 3790 kms. In terms of total area covered,

Page | 11
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the district occupies 6" rank among the districts of the state. The district of Tinsukia
with its headquarters at Tinsukia is constituted by 4 Revenue Circles.

RAINFALL AND CLIMATE:

The area experiences sub-tropical humid climate where winter temperature goes up
to 37 C. Humidity is also more than 90 percent during rainy season. The area is
endowed with high rainfall during all the months in a year. The South West monsoon
sets in the month of June and lasts up to September. About 65 percent rain is

received from monsoon.

GEOMORPHOLOGY AND SOIL TYPE:

It is a broad plain and rises to the foothils of Arunachal Pradesh on the north. The
district as a whole is a flat level plain and a few isolated hills in the Makum and
Buridihing Mouzas, there is nothing to break even level of the plain The district is
situated on the head of Brahmaputra valley.Physiographically the area is characterized
by Brahmaputra plains and hills in the southem part, with gentle slope towards north-
west. The distinguishable geomorphic units are as follows: (a) Flood plain (b)
Younger and older alluvium plain (c¢) Structural hill the soil in the area may be
grouped into three broad categories depending upon the origin and occurrence. These
are given below: (a) Newer alluvial Soil: Flood plain areas of River Brahmaputra and
the tributaries in the northern part are characterized by light grey clay with sand and
sit. (b) Older alluvial Soil: It occurs mainly in the central part with limonite yellow
to reddish yellow clay. (c) Soil cover in forest and hilly areas: It is deep reddish in
color and occurs over the older geological formation in the southern most part of the

district.

DRAINAGE AND RIVER SYSTEM:

A large number of rivers and their tributaries, streams locally called jans and juris
flew through the district and create havoc by inundating vast areas during rainy
season. The whole of the drainage of the district ultimately finds its path through
above outlets into the mighty river Brahmaputra. The rivers are wide and deep here

Page | 12
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and remain navigable throughout the year. The Buridihing is one of the important
tributaries of the river Brahmaputra. Dighai, Tingrai, Doomdooma, Laldukajan, Loohit
are the important rivers of district which carry of the drainage of the hills into the

Brahmaputra.

TEMPERATURE:

The climate of Tinsukia district is moderate and ranges from 21° C to 35° C
during summer, winters, the temperature again falls down to as low as 13° C.
Average temperature in Tinsukia district are 17 C in January, 21° C in February, 23°
C in March, 23" C in April and 25° C in May.

2.3 EDUCATIONAL SCENERIO OF TINSUKIA DISTRICT WITH SPECIAL REFERENCE

TO TEACHER EDUCATION:

The district has a very good enrolment in spite of its geographical location. It is
interesting to see that the school located in tea tribe dominated area has a very good
enrolment. Although there is are a good number of classrooms in schools still there is
a need for more class rooms in some of the locations. The table gives us the figure

of the educational institutions in the district-

Blocks 5 T

Clusters 99
No. of colleges 12
No. of law colleges 1 |

Page | 13
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No. of DIETs

No. of B.Ed. colleges 2

No. of education. block 5 :

No. of govt. H.S.S 01 —e

No. Of provincialized H.S.S 17 —

No. of provincialized H.S 45 —
No. of Adhoc H.S 64 -
No. of elementary school 1182 i
No. Of LT.I 02

No. of tea garden managed L P school 122

Administration

Villages 1162

Inhabited 1138 o
Un —inhabited 24

Police station 11 —
Zillaparishad 1 N
Sub division 3 S —
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Fire service station 3
Revenue circle 4
Development block 7
I.T.D.P 1
Gao panchayat 88
Table 1

The district has two B.Ed colleges both in private venture, one of them is located
at Tinsukia Town and other at Digboi 34 Km away of it They are providing
bachelor level pre service training to the trainees enrolled. Basic Training Centre was
established wise state governments initiative in 2006 which was converted into DIET in
2015. Since its establishment it has been and challenges providing pre service as
well as in-service training to the beneficiaries to meet the demand of trained teachers
in the district.

Tinsukia a district of Assam is having about 5 Blocks in its District. All the
schools in the District are divided into different blocks. List of the Blocks in Tinsukia

District are-

HAPJAN BLOCK
KAKAPATHAR BLOCK
MARGHERITA BLOCK
SADIYA BLOCK
TINSUKIA URBAN BLOCK

En-lhwm-—-
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CHAPTER -1l

3. METHODOLOGY:

Qualitative research aims to explore the detailled undemstanding of  meanings,

and intentions expressed by those who expenence the studied phenomenon

attitudes,
the  datallod

(Cohen, Manion
picture of people’s perceptions,
qualitative research procedure was employed in this study as well as quantitative  one,

Research data were collected through semi-structured interviews, 1o have iicher  and
method was  prefened;
as the  patticipants,  TEA

and Momison, 2011). Since qualitative reseaich (ives

interactions  and  expeliences  ( Spiinger,  J010)  a

deeper knowledge purposeful sampling 80, SO0 elementay

school teachers working in different schools were chosen

Questionnaire were already distiibuted and Patticipants were informed via phone  calls,

text messages about the study before the interview.

3.1 SAMPLING:

The methodology of the study is based on primary data, A suivey has boeen
conducted by the team of DIET investigators. In order to cany out the study Teachors
Self Appraisal Rubrics (TSAR) which was developed by NCERT .Tho primary  data

both qualitative and quantitative have been collected from the headmaster, teachor
and SMC members of the selected schools. The investigators have physically  veoritiod
the school infrastructure with the help of teacher's sell assessmont and obsoervation
module.

Population for the study is teachers teaching in govemment tlomontary  school

teachers of Tinsukia district, Assam. Schools with maximum enolment are solectod  for

sample by employing purposive sampling tochnique. List of such schools ae collected
from the SSA office, Tinsukia. In total 144 schools of 2 blocks wore selocted for this

assessment. Total 200 teachers were seloctod for the study from  different Clustor,
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They were briefed about the purpose of the evaluation along with the procedure to fill
up the rubrics through a one day online orientation programme. It was also stated
clearly during orientation programme that a group of observers will visit the selected
schools to assess the reality .against the claim made by the teachers.

The sample covers schools with maximum no. of students enrolled. Respondent
are the Head Teacher and Trained Teacher of the selected schools. SSA functionaries
of various levels also responded to various queries have been done 1o fulfill the

objectives of the study.

3.2 TOOLS AND PROCEDURES USED IN DATA COLLECTION :

Data collected for the study is primary. Data used in the study are both
quantitative and qualitative. In order to complete the same the Teachers Self Appraisal
Rubrics (TSAR) which was developed by NCERT were used. Once the responses
were filled by the teacher of the selected schools Collection of data was done by the
team of DIET, Tinsukia. The claims made against the rubrics were thoroughly
examined by the group of observers from DIET, Tinsukia.

On the basis of the questionnaire, the quantitative and qualitative data regarding
implementation of schemes in the selected schools were gathered. Following tools are
prepared by the investigator to collect data for the present study.

Field notes :

Observation by the investigators recorded as field notes which are qualitative in
nature are used as a tool for the study because these notes depicts the actual school

environment in the day of visit.
Scoring Of Data:

The response of the respondent has been coded in 4 points grading against the
specific rubrics where L1 being the lowest and L4 being the highest. These are
leveled in the following grades-

L1- 0-30%
L2-31-60%
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L3- 61-90%

L4-91-100%

Statistical Techniques:

For the implementation of data the following slatistical technique has been used :
(i)  Percentage

(ii) Tabular form

(i)  Graphical presentation

After coding the response of respondent in terms of yes and no their percentage
regarding each component of awareness, participation, physical availability, involvement
and teacher training have been calculated. To make it more clear their percentage has
been presented in tabular form and their graphical presentation (bar diagram and pie
diagram) has been made. Further to make it more visible and clear the mean of
percentages response of respondent and the observation points are calculated.

3.3 ANALYSIS:

Primary data collected through structured interview has been presented in tabular
form and coding as requested, has been done for analyzing them. Al | questionnaire
and qualitative data generated through schedules has been analyzed by using simple
percentage method and will be presented in tabular and graphical form. Other
statistical methods such as average have been applied as per requirement.
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CHAPTER-IV

4:  FINDINGS AND INTERPRETATION OF DATA

4.1: ANALYSIS AND INTERPRETATION OF DATA:

The Data Analysis Process is nothing but gathering information by using a proper
application or tool which allows us to explore the data and find a pattern in it. Based
on that information and data, we can make decisions, or we can get ultimate

conclusions.

The data obtained through questionnaire and responses received are categorized in
L1,L2,L3 and L4. These responses are finally presented through the tables prepared
for each category i.e. Rural, Urban and Tea garden School teachers. Different tables
are also prepared and represented for teachers of different subjects. Finally, overall
district performance is analyzed after proper interpretation of collected data. The

analysis is shown below-

4.2 AREA WISE REPRESENTATION OF DATA:
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TABLE 2- DATA OF RURAL SCHOOL TEACHERS

Performance Standards

Number of teachers at each level

PS 1: Designing Learning Experiences

PS2:KnowledgeandUnderstandingofSubject
Matter

. PS 3: Strategies for Facilitating Learning
A: Creating ConduclverLgamlng Environment

PS3:StrategiesforFacilitatingLearning
B:LearningStrategiesandActivities

PS3:StrategiesforFacilitatingLearning
C: Communication Skills

PS3:StrategiesforFacilitatingLearning
D: Assessment and Feedback

PS 4: Interpersonal Relationship

PS 5: Professional Development

L1(1) L2(2) L3(3) L4(4)
45 71 1
25 80 11
22 39 6
42 71 2
19 76 21
64 50 1
23 74 20
pme 85 31 1
25 85 9

PS 6: School Development

Fig 2- ANALYSIS OF PERFORMANCE LEVEL OF RURAL AREA SCHOOL

TEACHERS
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It is revealed in table... that out of 120 rural teachers, most of the teachers
belong toL3 level (58%).Negligible percentage of teachers are in L1 (2.87%). A
good number of teachers are under L2 level of performance (32.4%). L4 is not
satisfactory (6.66%)

Majority of teacher's performance is somehow effective. Very less number of
teachers are in below satisfactory performance level. A lot of teachers fall in L? level.
But L4 performance level is not satisfactory as only 6.66% fall in this category.

URBAN:

TABLE 3- DATA OF URBANSCHOOL TEACHERS

Number of teachers at each level |

L1(1) L2(2) L3(3) | L4(4)-] |

Performance Standards
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PS 1: Designing Learning Experiences 0 13 |47 0
P82:KnowledgeandUnderstandlngofSub]ect

! Matter 0 7 A7 b

| PS 3: Strategies for Facilitating Learning

[ A: Creating Conducive Learning Environment 1 4 A% U
PS3:StrategiesforFacilitatingLearning
B:LearningStrategiesandActivities 0 10 A7 Zz
PS3:StrategiesforFacilitatingLearning
C: Communication Skills 1 ) L a
PS3:StrategiesforFacilitatingLearning
D: Assessment and Feedback 0 12 A L
PS 4: Interpersonal Relationship 1 3 49 7
PS 5: Professional Development 1 47 12 0
PS 6: School Development 0 14 40 6
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Fig 3-ANALYSIS OF PERFORMANCE LEVEL OF URBAN AREA SCHOOL

TEACHERS
| URBAN AREA

|

I |
] S AT w1
ml2

|

|

| ‘1 13
A w4

As shown in table out of 60 teachers selected from urban area Schools in total
of 0.74 % are belong to L1 category, 23.1 % are belong to L2 category, 69.25 %
are belong to L3 category and only 6.85% are belong to L4 category ,which implies

that most of the respondent teachers fall to L3 category.

It shows that there are very less number of teachers are in the category of below

| satisfactory  performance  level. Performance of huge number of teachers are
Maximum number of teachers meets the requirement of teaching job by

satisfactory.
their effective performance . There are very less number of of teachers are in beyond

the expected standard.
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TEA GARDEN:

TABLE 4- DATA OF TEA GARDEN SCHOOL TEACHERS

MNumber of tezchers 2t ezch level

Performance Standards
L1(1) L2(2) L%3) L4(4)

PS 1: Designing Learning Experiences 12 6 0
PS2:¥nowledgeandUnderstandingofSubject

Matter 5 14 1
PS 3: Strategies for Facilitating Learning
A: Creating Conducive Leamning Environment 7 13 0
PS3:StrategiesforFacilitatingLearning
B:LearningStrategiesandActivities 10 2 2
PS3:StrategiesforFacilitatinglLearning
C: Communication Skills 4 13 3
PS3:StrategiesforFacilitatingLearning
D: Assessment and Feedback 13 6 1
PS 4: Interpersonal Relationship 5 11 i
PS 5: Professionzl Development 13 4 0
PS €: School Development 7 11 4
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Fig 4-ANALYSIS OF PERFORMANCE LEVEL OF TEA GARDEN_AREA

SCHOOL I TEACHERS

100
90
80
70

60

10
30
20

10

L1 L2

teachers selected from Tea garden area
are belong to L2 category,

As shown in table out of 20

Schools,2.77% are belong to L1 category, 42.77%
47.77% are belong to L3 category and only 6.66% are belong to L4 category ,which

implies that most of the respondent teachers fall to L3 category.

Majority of teacher’s performance is somehow effective. Very less number of
teachers are in below satisfactory performance level. A lot of teachers fall in L2 level.

But L4 performance level is not satisfactory.

SUBJECT WISE:

MATHEMATICS:
TABLE 5 - DATA OF MATHEMATI TEACHERS
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Performance Standards

Number of teachers at each level

L1(1) L2(2) L3(3) L4(4)
PS 1: Designing Learning Experiences 13 17 0
PS2:KnowledgeandUnderstandingofSubject
Matter 8 21 2
PS 3: Strategies for Facilitating Learning
A: Creating Conducive Learning Environment 8 20 3
PS3:StrategiesforFacilitatingLearning
B:LearningStrategiesandActivities 12 17 1 -
PS3:StrategiesforFacilitatingLearning
C: Communication Skills 6 17 8 ‘
PS3:StrategiesforFacilitatingLearning '
D: Assessment and Feedback 16 13 1 |
1
PS 4: Interpersonal Relationship 6 a5 4 '1
B
PS 5: Professional Development 24 8 0 ‘
1
' PS 6: School Development 1 17 3
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Fig_5-ANALYSIS _OF PERFORMANCE LEVEL OF MATHEMATICS
TEACHERS

mlLl
w2

|
|
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|

As shown in table out of 32 Mathematics teachers,3.47% are belong to L1
category, 36.11% are belong to L2 category, 52.7% are belong to L3 category and
7.63 % are belong to L4 category ,which implies that most of the respondent
teachers fall to L3 category. Very less number of Mathematics teacher’s performance

is beyond the expected standard.

SOCIAL SCIENCE:
TABLE 6 - DATA OF SOCIAL SCIENCE TEACHERS

Number of teachers at each level

Performance Standards

| PS 1: Designing Learning Experiences 0 8 13 o
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PS2:KnowledgeandUnderstandingofSubject

Matter - o o 0 4 15 2
PS 3: Strategies for Facilitating Learning
A: Creating Conducive Learning Environment 0 6 15 0
PS3:StrategiesforFacilitatingLearning
B:LearningStrategiesandActivities 0 8 10 3
PS3:StrategiesforFacilitatingLearning
C: Communication Skills 0 4 16 1
PS3:StrategiesforFacilitatingLearning
D: Assessment and Feedback 0 10 1" 0
PS 4: Interpersonal Relationship 0 3 12 6
PS 5: Professional Development 0 19 2 0
PS 6: School Development 0 4 16 1

Fig 6-ANALYSIS OF PERFORMANCE LEVEL OF SOCIAL SCIENCE

TEACHERS

110
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«J PS 1: Designing Learning Experiences

- PS2:KnowledgeandUnderstandingofSubject Matter
- 1]
‘9 PsS 3: Strategies for Facilitating Learning

e A: Creating Conducive Learning Environment

Sl PS3:StrategiesforFacilitatingLearning

UG eYO GO o v v~~~

As shown in table out of 21 selected Social science teachers, no teachers
belong to L1 category which is a very good sign. 34.9% are belonging to L2
category, 58.2% are belong to L3 category and 6.87% are belong to L4 category,
which implies that most of the respondent teachers fall to L3 category. Very less
number of Social science teacher’s performance is beyond the expected standard.

ENGLISH:

TABLE 7- DATA OF ENGLISH TEACHERS

Performance Standards

Number of teachers at each level

L1(1) L2(2) L3(3)

L4(4
)

|
|
i
|

l
I
e

—

O

o
[¢5}
w
0o
~n

B:LearningStrategiesandActivities

S 1 R

2
" PS3:StrategiesforFacilitatingLearning C: I
-, _ Communication Skills o 7 34 7
" PS3:StrategiesforFacilitatingLearning D: ; L I
«# Assessment and Feedback !" 119 (28 0
L |
‘.f.l
) ) Page | 29
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PS 4: Interpersonal Relationship 1 8 33 6
PS 5: Professional Development 3 27 18 0o
PS 6: School Development 1 1 34 2

Fig_7-ANALYSIS_OF PERFORMANCE LEVEL OF ENGLISH_LANGUAGE

TEACHERS

mL1
mL2

As shown in table out of 48English teachers, 1.85% are belong to L1 category,
27.54% are belong to L2 category, 64.81% are belong to L3 category and 5.78%
are belong to L4 category,which implies that most of the respondent teachers fall to
L3 category which means majority of teacher’s performance is somehow effective. Very

less number of teachers are in below satisfactory performance level.

not satisfactory.
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ASSAMESE:
TABLE 8- DATA OF ASSAMESE TEACHERS

r Number of teachers at each level
Performance Standards
L1(1) L2(2) L3(3) L4(4)
PS 1: Designing Learning Experiences 0 20 ‘,43 0
PS2:KnowledgeandUnderstandingofSubject
Matter 1 10 46 5
PS 3: Strategies for Facilitating Learning
A: Creating Conducive Learning Environment 3 6 52 2
PS3:StrategiesforFacilitatingLearning
B:LearningStrategiesandActivities 2 20 40 1
PS3:StrategiesforFacilitatingLearning
C: Communication Skills = 13 38 g
PS3:StrategiesforFacilitatinglLearning
D: Assessment and Feedback 2 32 27 2
PS 4: Interpersonal Relationship 3 8 41 11
PS 5: Professional Development 2 48 13 0
PS 6: School Development 0 11 48 4
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Fig 8-ANALYSIS OF PERFORMANCE LEVEL OF ASSAMESE LANGUAGE
TEACHERS

[
i

mlLl
mL2

ml4

As shown in table out of 63 selected Assamese language teachers, very less
number of teachers are belong to L1 category (2.99%) which is a great indication of
teachers development. 29.6% are belong to L2 category, 61.3% are belong to L3
category and 5.99% are belong to L4 category, which implies that most of the

respondent teachers fall to L3 category.

SCIENCE-
TABLE 9- DATA OF SCIENCE TEACHERS

Number of t
Performance Standards —_— _— eachers at each level

L1(1) I L2(2)

Scanned with CamScanner

L3(3) I L4(4)




PS 1: Designing Learning Experiences 2 15 o
PS2:KnowledgeandUnderstandingofSubject
Matter 1 14 2
PS 3: Strategies for Facilitating Learning
A: Creating Conducive Learning Environment 2 13 3
PS3:StrategiesforFacilitatingLearning
~ B:LearningStrategiesandActivities 3 15 0
. PS3:StrategiesforFacilitatingLearning
- C: Communication Skills 1 13 4
| PS3:StrategiesforFacilitatingLearning
~ D: Assessment and Feedback 6 12 0
PS 4: Interpersonal Relationship 3 12 3
PS 5: Professional Development 16 2 0
PS 6: School Development 3 12 3

Scanned with CamScanner

Dama | Aan




=4 :

]
T

-
Setie ~
|0 e T

T S e ¢ e —p— -

z iy - QPR XPT e " T
<p, A T S e S e R e e ot X

i

L1 L2 L3 L4

It is revealed in table... that out of 18 Science teachers, most of the teachers
belong to L3 level (66.66%). Negligible percentage of teachers are in L1 (1.23%).
22.83% are under L2 level of performance. L4 is below satisfactory level(9.25%).

EVS:

TABLE 10- DATA OF EVS TEACHERS

Number of teachers a
Performance Standards ok
L1(1) L2(2) L3(3) L4(4)
PS 1: Designing Learning Experiences 0 9 9 0
PS2:KnowledgeandUnderstandingofSubject
Matter 1 5 12 0
PS 3. Strategies for Facilitating Learning
_A: Creating Conducive Learning Environment 0 3 12 3
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TEACHERS

~»
I
j -
- |
PS3:StrategiesforFacilitatingLearnin "
J g B:LearningStrategiesandActivities 0 8 .lf ) 0
PS3:StrategiesforFacilitatingLearnin '
g C: Communication Skills o l 13 A
PS3:StrategiesforFacilitatingLearnin ;
g D: Assessment and Feedback 0 2 16 P
‘ﬂ PS 4: Interpersonal Relationship 0 3 4 !
ﬂ PS 5: Professional Development 2 1" ;4 !
3 e ‘
|
ﬂ PS 6: School Development 0 6 9 i
)
)
)| Fig 10-ANALYSIS OF PERFORMANCE LEVEL OF EVS
l L1
) | 2%
s y
| 7%
L2
)I | 36%
)‘ |
)
» 13 1
| 55%
)
)
)
!
|
¥
}‘ As shown in table out of 18EVS teachers, onlyl.85% are belong to ot
PI 35.8% are belong to L2 category, 54.9% are belong to L3 category and 7.40
?l belong to L4 category ,which implies that most of the respondent teachers
':
?' h
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category. Very less number of EVS teacher's performance is

standard. Majority of teacher’s performance is somehow effective.

TOTAL:

TABLE - DATA 200 TEACHERS

bheyond the expected

Number of teachers at each level

Performance Standards St B A g
L1(1) L2(2) L3(3) L4(4)

PS 1: Designing Learning Experiences 4 71 124
PS2:KnowledgeandUnderstandingofSubject

Matter 4 37 141 18 -
PS 3: Strategies for Facilitating Learning
A: Creating Conducive Learning Environment 4 33 150 13
PS3:StrategiesforFacilitatingLearning
B:LearningStrategiesandActivities 5 62 127 6
PS3:StrategiesforFacilitatingLearning
C: Communication Skills 5 32 131 32 -
PS3:StrategiesforFacilitatingLearning
D: Assessment and Feedback 5 95 97 3 -
PS 4: Interpersonal Relationship 4 31 134 31

s lopment

PS 5: Professional Develop . 145 47 |
PS 6: School Development 2 46 136 16
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Fig 11-ANALYSIS OF PERFORMAN CE_LEVEL_OF TOTAL TEACHERS

L1
2%

As shown in table out of 200teachers from Tinsukia District, very less number of
teachers are belong to L1 category (2%) which is good sign of performance
development of teachers.31% are belong to L2 category, 60% are belong to L3
category, which means performance of teachers are developing and 7% are belong to
L4 category, which implies that most of the respondent teachers fall to L3 category.
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CHAPTER 5

CHAPTER- V

5.CONCLUSION AND RECOMMENDATIONS:

During the field visit, we observed that, teachers from some schools are well
developed in terms of their performance. At the same time, teachers from other
schools need to be improved a lot. L4 performance level is more or less same in
Rural, Urban and Tea garden area schools but in L3 level of performance which
indicates that teachers approached the expected level, more Urban area school
teachers are belong to this level (69.25%) than Rural (58%) and Tea garden
(47.77%) area schools. This is a major issue of concern. We observed that, School
education in Urban areas is more advanced than of Rural area schools. The study
recommends that for the better development of school it is necessary to understand
the responsibilities associated with specific goals and should be measurable, specific,
attainable, relevant and time bound. The process of setting standards and targets
should be a collaborative process between the teaching staff and the school
management. The study recommends that the school should have a way of monitoring
their teacher which must be developed in a systematic monitoring and evaluation of
the class and the work of teachers. Needs analysis must be conducted for providing

training in leadership, and motivational skills and performance must be measured based

on the training taken by the staff
systematic observation of teaching process as a whole. On managing the quality of

recommends that schools match tasks to Skills, communicate

and principals. This can only be achieved through a

work, the study
effectively, keep goals clear & focused, give incentives, train and develop their

teachers. Refresher courses should be planned according to the changes in the skills
required by the new performance scale. School management should consider the new
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APPENDIX:-

200 Sampled Teachers from 144 sghmb_o_f_‘[iﬂs_ul&la_llmri_cj

List of
SI.NO  [BLOCK SCHOOL CLUSTER TEACHER'S NAME
y  [HAPJAN _ [KALIYAPANI SASTRII LPS BAGHJAN PRITOM_NAYAK
> |HAPJAN _ |BORDOLOL NAGAR MES BAJALTOLI IAJANTA_GOGO!
URVASHI SRIVASTAVA
3 [HAPJAN _ |KAPTANCHUKLPS AJALTOLI DEBNATH
4 MAPJAN _ [CHAH MAZDOOR SEVA KENDRA Lpst:ﬁuou MONALI_HAZARIKA
s |HAPJAN _ |cHAH MAZDOOR SEVA KENDRA LPS [BAJALTOLI NIRMALI_BORUAH
6 |HAPJAN  [CHAH MAZDOOR SEVA KENDRA LPS [BAJALTOLI NAZIA SULTANA
2 HAPJAN  [BONAMAL KECHASONA LPS BAJALTOLI UMAKANTA TELI
8 |HAPJAN  |RUPAITE MES BANDARKHATI KAKOLI _GOGO!
9  |HAPJAN  |BURADANGRIALPS BAPUJI RITUMONI_DAS
10 |[URBAN INSUKIA MIDDLE ENGLISH SCHOOL TINSUKIA URBAN CRC-4 [LUCKY BURAGOHAIN
11 HAPJAN  [MAHKHOOLI LPS BAPLJI ILLORACHETIACHAMUA
12 HAPJAN  [BAPUJI HINDI MES BAPUJI AKASH ACHARGEE
13 HAPJAN _ [BAPUJI HINDI MES BAPUJI PRATYAKHI GOGOI
14 HAPJAN  |KHETOPATHER LPS BAPUJI SUKRAN! LIMBOO
15 |HAPJAN  |GONDHOIGURI MES BARUAHOLA NIRMAL CHETIA
16 [HAPJAN  |GONDHOIGURI MES BARUAHOLA GOLAP_GOGOI
17 |HAPJAN  |MADHYA BALWAN LPS BARUAHOLA MONURANJAN CHETIA
18 [HAPJAN  [BALIJAN NAHARANI LPS BARUAHOLA élSHWADEEPBARUAH
19 |HAPUAN  [HABICHUKLPS BARUAHOLA PRANATI BARUAH
|20 HAPJAN  |GANDHIA NAHARANI LPS BARUAHOLA KHONIN BORUAH
21 HAPJAN  WOIHIND LPS BARUAHOLA IAPARAJITA PHUKAN
22 |HAPJAN _ [BORCHAPARI LPS BARUAHOI..A MAMONI _CHETIA
23 HAPJAN  |NEHARU HINDI LPS BAZALONI ANICITA KUMAR! GUPTA
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24 @"f‘” — [LANGKASHI MAJGAON LPS  |gaZALONI REKHA CHANGMAI
25 MAPJAN - PANIVE BURA LPS BAZALONI BISWAJNTDEBNATH
26 HAPJAN  [TINGRAI BAZAR LPS BOGAPANI MANUMOTI GOGOI :
27 |HAPJAN  TINGRAI BAZAR LPS BOGAPANI PRANATI BORUAH
28 [HAPUAN T LNO-KATHGAON  PRATHAMIKGGAPANI PRONAMI BORGOHAN
29 [HAPJAN  |BOGAPANI COLONY LPS BOGAPANI MOUSUMI DAS -
30 HAPJAN  |BOGAPANI COLONY LPS BOGAPANI SANJAY BORAL
31 HAPJAN \C,)I\éATAJAN ADARSHA PRATHAMIK  l5OGAPANI SANTI SINGH
32 HAPJAN  |MONKHOOLI MEs BORDUEI ABHIJIT CHAKRABORTY
33 HAPJAN  IMONKHOOLI MES BORDUBI SUBHAS DAS
3¢ HAPJAN  IMONKHOOLI MES BORDUBI BIKIDEBNATH
35 |HAPJAN  |KONWARI PATHER LPS BORDUBI ANAMIKATHAKURIYA
36 HAPJAN  |NAVAPUR LPS BORDUSI YASHMIN JAMAL KHAN
37 HAPJAN  JADARSHA HINDI LPS BORDUSI BHAROTI BARUAH SARMAH
38 HAPJAN  |MONKHOOLI MES BORDUBI NITU ROY
39 |HAPJAN  |GELAPUKHURI GAON LPS BORGURI ARUNJYOTI GOGOI
40 |HAPJAN  |GELAPUKHURI GAON LPS BORGURI SEWALI BORUAH
41 HAPJAN  [SANKARDEV PRATHAMIK BIDYALAYA |BORGURI NIBEDITA GOGOI
42 URBAN  [TINSUKIA MIDDLE ENGLISH SCHOOL [TINSUKIA URBAN CRC-4 JAHANARA KHAN
43 HAPJAN |2 NO BALUPARA LPS BORGURI PRASANNA GOHAIN
44 |URBAN  [SRIPURIA LPS TINSUKIA URBAN CRC-4 [RUMI SAIKIA BORUAH
45 |HAPJAN  |BORHAPJAN HINDI MES BORHAPJAN KAMAKHYA SINGH
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